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Abstract
This qualitative study investigated the impact of discussion panels on language education, focusing on willingness 
to communicate (WTC), growth mindfulness, and autonomy among Chinese learners at intermediate and 
upper-intermediate proficiency levels. The study, conducted in Hebei, China, involved 27 learners, with 14 in the 
experimental group exposed to discussion panels and 13 in the control group receiving traditional teacher-fronted 
lessons. The research design employed semi-structured interviews, observations, and document analysis for data 
collection, analyzed manually through thematic analysis. Results revealed that learners in the experimental group 
exhibited heightened WTC, increased growth mindfulness, and greater autonomy compared to the control group. 
The discussion panels facilitated authentic language use, collaborative discourse, and turn-taking, aligning with 
communication theory, sociocultural theory (SCT), and learner-centered pedagogy. Findings also resonated with 
the significance of WTC in language learning, supported by established theories. Additionally, the study contributes 
to the growing literature on the intersection of mindfulness, autonomy, and language education. Implications for 
language teachers, policy-makers, syllabus-designers, and materials developers are discussed, emphasizing the 
potential benefits of integrating discussion panels. The study concludes with insights into limitations, suggestions 
for further research, and a call for pedagogical innovation to enhance language learning experiences.
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Introduction
In an era marked by unprecedented global connectiv-
ity, the acquisition of a second language (L2) stands as 
a fundamental skill with far-reaching implications for 
personal, academic, and professional development. As 
language learners progress from intermediate to upper 
levels, the significance of fostering a nuanced and expres-
sive linguistic competence becomes increasingly appar-
ent [1]. Beyond the conventional realms of structured 
lessons and prescribed exercises, the cultivation of lan-
guage proficiency requires an immersive and dynamic 
approach that transcends traditional pedagogical bound-
aries [2].

A panel discussion is a form of discourse where mem-
bers of a specific group engage in conversations on a 
given topic, presenting diverse perspectives before an 
audience [3]. defines it as a platform for criticizing issues, 
problem-solving through argumentation, and brain-
storming ideas. This researcher further specifies that 
participants focus on discussing questions relevant to 
them, fostering communication skills, consciousness, and 
activity [3]. Panel discussions, in this process, cultivate 
turn-taking conversational democracy, teaching students 
effective communication [4]. This method enhances stu-
dents’ awareness of their social surroundings and the 
audience, contributing to the development of speaking 
abilities [4–5]. Employing a student-centered approach, 
teachers act as moderators and facilitators, guiding the 
class toward the goal of enhancing speaking skills [4]. 
This approach also fosters learner autonomy through 
peer collaboration, utilizing peer review to encourage 
active learning and focus on individual perspectives [6]. 
Consequently, learners develop a propensity to concen-
trate on their unique viewpoints.

The conceptualization of WTC initially pertained to L1 
communication, defined by [7] as the intention to initi-
ate communication when the choice is available. Sub-
sequently, WTC was extended to L2 communication, 
adopting a situational construct due to the diverse range 
of potential L2 competencies and communication oppor-
tunities [8]. provided a definition of L2 WTC as ‘a readi-
ness to enter into discourse at a particular time with a 
specific person or persons, using L2.’ They observed that 
L2 WTC varies with different interlocutors over time and 
in diverse situations. The dynamic nature of WTC is a 
result of the combined influence of linguistic, psychologi-
cal, and contextual factors outlined in [8] WTC model, 
validated by studies in various contexts [9–10]. Long-
term influences on WTC encompass personality traits, 
intergroup climate, communicative competence, and 
intergroup attitudes. Immediate influences involve state 
communicative self-confidence and the desire to commu-
nicate with a specific person.

As a comprehensive competence in Second Language 
Acquisition (SLA), mindfulness, characterized as an indi-
vidual’s ability to focus attention on current external and 
internal events, experiences, and conditions in the pres-
ent moment [11], assumes a pivotal role. To elaborate, 
the awareness cultivated through mindfulness practice 
extends to emotional skills, including emotional intel-
ligence—an encompassing understanding of one’s own 
emotions and the capacity to recognize and empathize 
with others’ feelings. Mindfulness is also intricately 
linked to individuals’ perceptions of their environment, 
particularly the resources available, influencing academic 
competencies. [12–13] have substantiated that engag-
ing in mindfulness enhances intellectual capabilities and 
encourages a receptivity to diverse modes of thinking. 
Moreover, as mindfulness facilitates emotional regula-
tion, self-awareness, and a forward-looking orientation, 
its association with SLA is plausible [14–16].

At the heart of effective language learning lies the con-
cept of autonomy, a dynamic force that empowers learn-
ers to take ownership of their educational journey [17]. 
Autonomy in language acquisition transcends the mere 
acquisition of vocabulary and grammar rules; it embod-
ies a profound shift towards self-directed learning and 
individual agency [17]. In the context of language edu-
cation, learners’ autonomy signifies the ability to make 
informed decisions, set personalized goals, and engage 
in self-regulated strategies that extend beyond the con-
fines of the classroom [18]. As learners progress to inter-
mediate and upper levels, the cultivation of autonomy 
becomes increasingly pivotal, propelling them toward a 
level of linguistic mastery that extends beyond rote mem-
orization [18].

Free discussion panels were chosen as the interven-
tion for several reasons. Firstly, they provide a dynamic 
and interactive environment that fosters active partici-
pation and engagement among language learners. By 
encouraging open dialogues and the exchange of diverse 
perspectives, free discussion panels promote authentic 
communication and meaningful interaction, which are 
essential for language acquisition. Additionally, free dis-
cussion panels offer opportunities for learners to prac-
tice and improve their listening and speaking skills in a 
supportive and collaborative setting. This intervention 
aligns with the principles of learner-centered pedagogy, 
as it empowers learners to take ownership of their learn-
ing process and enhances their autonomy. Moreover, 
free discussion panels allow for the exploration of com-
plex topics and the negotiation of meaning, facilitating 
deeper cognitive processing and understanding. Over-
all, the choice of free discussion panels as the interven-
tion reflects a holistic approach to language education, 
focusing on both linguistic proficiency and socio-cultural 
competence.



Page 3 of 21CAO and Liu BMC Psychology          (2024) 12:159 

Despite the recognized significance of language acqui-
sition at intermediate and upper levels, contemporary 
language education often encounters challenges in fos-
tering comprehensive and expressive linguistic com-
petence among learners. While conventional methods 
prioritize structured lessons and prescribed exercises, the 
need for an immersive and dynamic approach becomes 
increasingly apparent. Furthermore, the specific impact 
of incorporating free discussion panels, a form of dis-
course characterized by diverse perspectives and interac-
tive engagement, in enhancing language proficiency and 
addressing cognitive and affective dimensions remains an 
underexplored area in the existing literature. This study 
seeks to address this gap by investigating the effects of 
free discussion panels on learners’ WTC, growth mind-
fulness, and autonomy within the context of intermediate 
and upper-level language classes. Through a meticulous 
examination of the intricate relationship between open 
dialogue and language acquisition, this research aims to 
contribute valuable insights to pedagogical practices and 
enrich the ongoing discourse on effective language learn-
ing strategies.

The primary objective of this study is to investigate the 
impact of integrating free discussion panels into inter-
mediate and upper-level language classes. Specifically, 
the research aims to assess how the incorporation of 
these panels influences learners’ WTC, growth mindful-
ness, and autonomy. By exploring the nuanced dynam-
ics between open dialogue and language acquisition, the 
study seeks to provide insights into effective pedagogical 
practices that foster comprehensive and expressive lin-
guistic competence. Additionally, the research aims to 
contribute to the existing literature by offering a detailed 
examination of the transformative potential of free dis-
cussion panels in advancing language proficiency and 
addressing cognitive and affective dimensions among 
language learners at advanced stages. Through the imple-
mentation of qualitative methods, the study strives to 
illuminate the multifaceted effects of free discussion pan-
els and provide practical implications for language edu-
cators and curriculum developers. Thus, the following 
research questions are addressed:

1. How does free discussion panels affect learners’ 
willingness to communicate?

2. How does free discussion panels influence learners’ 
mindfulness?

3. How does free discussion panels influence learners’ 
autonomy?

The significance of this study is paramount in light of the 
evolving landscape of language education and the essen-
tial role language acquisition plays in personal, academic, 
and professional development. While the importance of 

fostering linguistic competence is widely acknowledged, 
there exists a critical gap in understanding the specific 
impact of integrating free discussion panels into interme-
diate and upper-level language classes. The conventional 
emphasis on structured lessons and prescribed exercises 
may not fully capture the dynamic and immersive nature 
required for comprehensive language proficiency.

This study seeks to address this gap by delving into the 
intricate relationship between free discussion panels and 
language acquisition. By exploring the effects on learners’ 
WTC, growth mindfulness, and autonomy, the research 
aims to offer valuable insights into effective pedagogical 
practices that extend beyond traditional methodologies. 
The investigation into the transformative potential of free 
discussion panels holds promise for enhancing the com-
municative competence of language learners, promoting 
self-directed learning, and fostering nuanced and expres-
sive linguistic mastery.

Furthermore, the study’s focus on the cognitive and 
affective dimensions of language learning at advanced 
stages contributes significantly to the ongoing dis-
course on effective language learning strategies. By 
delving into the intricate interplay between pedagogi-
cal approaches and learners’ cognitive and affective 
processes, the research questions address not only the 
immediate effects on communication willingness, mind-
fulness, and autonomy but also aim to provide a nuanced 
understanding of the multifaceted impact of free dis-
cussion panels. Consequently, the findings of this study 
hold considerable potential to inform language educa-
tors, curriculum developers, and researchers, offering 
practical implications for optimizing language educa-
tion strategies and advancing the field of SLA. Through 
a meticulous examination of the interplay between open 
dialogue and language acquisition, this study aspires to 
contribute significantly to the enhancement of language 
learning practices in intermediate and upper-level lan-
guage classes. The implications could extend beyond 
the classroom, potentially influencing educational poli-
cies and initiatives aimed at promoting learner-centered 
approaches and fostering socio-cultural competence in 
language learners. Policymakers could draw upon these 
findings to shape comprehensive language learning poli-
cies that prioritize communicative competence, learner 
autonomy, and socio-cultural awareness. Additionally, 
the research underscores the importance of ongoing pro-
fessional development for language educators, equipping 
them with the skills and knowledge necessary to imple-
ment innovative pedagogical methods effectively. As the 
landscape of language education continues to evolve, this 
study serves as a valuable resource for practitioners and 
policymakers alike, guiding efforts to create dynamic and 
effective language learning environments that meet the 
diverse needs of learners.
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Literature review
Theoretical background
Discussion panels
The integration of panel discussions into language edu-
cation finds its theoretical underpinnings in commu-
nication theory, SCT, and learner-centered pedagogy. 
Drawing on Bakhtin’s concept of dialogism [19], which 
emphasizes the dialogic nature of language, panel dis-
cussions provide learners with a platform for authentic 
conversations. This form of discourse promotes language 
development through active participation, negotiation of 
meaning, and exposure to diverse linguistic expressions. 
Additionally, Vygotsky’s SCT [20], highlighting the social 
and cultural nature of learning, aligns with the practice 
of panel discussions as a means of fostering collaborative 
discourse. Within this SCT approach, learners engage in 
shared construction of knowledge through group interac-
tion, reflecting the idea that language learning is deeply 
connected to meaningful social exchanges.

The integration of panel discussions also resonates 
with learner-centered pedagogy, advocating a shift from 
teacher-centered approaches to empower learners in 
their educational journey. Grounded in the principles of 
educational theorists such as Dewey [21] and Knowles 
[22], learner-centered methods emphasize experiential 
and participatory learning. In the context of panel discus-
sions, teachers serve as facilitators, promoting student 
engagement, critical thinking, and the practical applica-
tion of language skills in authentic, real-world scenarios.

Furthermore, the concept of turn-taking, rooted in 
conversation analysis [23], is integral to panel discus-
sions. This practice promotes conversational democracy, 
ensuring equal opportunities for participants to express 
their thoughts and engage in dialogue. The emphasis on 
turn-taking contributes to the development of effective 
communication skills as learners navigate conversational 
dynamics, actively listen, and respond thoughtfully—a 
key aspect of language proficiency.

Finally, the integration of panel discussions fosters 
learner autonomy, as conceptualized by [24]. Autonomy 
in language learning involves active participation in deci-
sion-making processes, goal-setting, and self-regulated 
learning. Panel discussions provide opportunities for 
peer collaboration, peer review, and individual perspec-
tives, empowering learners to take ownership of their 
language learning journey.

Willingness to communicate
The concept of WTC originated in 1976 with Burgoon 
[25], who initially termed it “unwillingness to commu-
nicate.” Subsequently, [26] introduced this notion to 
the realm of second or foreign language teaching and 
learning. In the context of a second or foreign language, 
WTC entails actively seizing opportunities to engage in 

communication using the target language. Recognizing 
the significance of the desire to communicate is rooted 
in the fundamental objective of language teaching, which 
is to equip learners with the skills to articulate their 
intended meanings and concepts in the target language. 
Unwillingness to communicate poses a hindrance to the 
successful acquisition of a foreign language.

Furthermore, established linguistic theories like the 
Interaction Hypothesis, Socio-cultural Hypothesis, and 
Output Hypothesis underscore the pivotal role of inter-
action and communication in second language learning 
[27]. The motivation to communicate is integral to com-
municative teaching methods and group language learn-
ing, where collaborative efforts among learners and the 
use of a second or foreign language for interpersonal 
communication are paramount. Initially applied to first 
language learning by [26, 28] later observed that the ten-
dency to communicate in a second or foreign language 
is not a fixed trait and can vary under different influ-
ences. Subsequently, an exploratory model, as presented 
by [29–30], highlights two categories of variables: tran-
sient variables, encompassing environmental factors such 
as classmates, teachers, and classroom atmosphere, and 
persistent variables, including anxiety and motivation.

Growth mindfulness
The Pali terms sati and sampajañña, signifying the pres-
ence of mind and attentiveness to the current moment, 
serve as the origin for the term mindfulness [31]. While 
defining mindfulness can be challenging, earlier research 
has commonly adopted by [32]’s definition, character-
izing it as the intentional act of paying attention in the 
present moment without judgment [33]. provide a more 
comprehensive definition, encompassing both mind-
ful awareness and mindful practice, emphasizing mind-
fulness as both a process and an outcome. The former 
involves a structured program with key components such 
as intention, attention, and attitude, aiming at cultivat-
ing skills like sustained focus, acceptance, discernment, 
and compassion. The latter taps into an inherent human 
capacity for awareness, allowing objective recognition 
of life experiences contributing to well-being or distress, 
both personally and for others. Mindfulness enables 
a more flexible creation of autobiographical meaning, 
enhancing individuals’ ability to positively reflect on 
negative experiences and savor positive ones [34–35]. 
Numerous studies [36–38] indicate that mindfulness 
practice promotes well-being, strengthens interpersonal 
connections, alleviates stress, and serves as a preventive 
measure against burnout.

Autonomy
Autonomy, as outlined in the Self-Determination The-
ory (SDT) [39–41], stands as one of the fundamental 
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psychological needs with intrinsic motivational implica-
tions for personal development and well-being (ibid.). 
Within this framework, autonomy is defined as the 
behavior aligned with one’s personal beliefs, genuine 
interests, and values. The degree of autonomy in behav-
ior regulation plays a critical role in performance, persis-
tence, and overall well-being, serving as a central factor 
in motivating individuals [39–41].

Numerous studies, particularly within the realm of 
L2 learning, have affirmed the significant connection 
between autonomy and motivation (e.g., [42–45]), espe-
cially in online learning environments [46]. Autonomy 
emerges as a more influential predictor of proficiency 
compared to language anxiety and motivation in this 
particular context [47]. The digital learning landscape 
is acknowledged both as a necessity [48] and a potential 
enhancer of learners’ autonomy. Its affordances range 
from facilitating access to resources “anytime, anywhere” 
to heightening students’ awareness of the learning pro-
cess [49] and fostering positive attitudes toward auton-
omous learning [50]. However, there is a noted caution 
regarding the potential risk of technology instilling a false 
sense of development in students [48].

Empirical background
Previous investigations into the WTC have revealed that 
the disposition, assistance, and instructional approach of 
educators can impact the WTC of learners. In a qualita-
tive investigation conducted by [51], a concentrated essay 
technique was employed to scrutinize the ways in which 
teachers can shape students’ inclination to engage in ver-
bal communication during class. Participants in the study 
were requested to recount instances where teachers had 
an impact on their WTC in English. A total of 97 submis-
sions were collected detailing situations where students 
were most inclined to communicate and 84 submissions 
for instances when students were least inclined to com-
municate. The results suggested that teachers’ delay in 
response, correction of errors, choice of discussion top-
ics, and provision of support play a role in influencing the 
WTC of learners.

 [52] utilized a mixed methodology to examine L2 WTC 
as a dynamic factor within synchronous group discussion 
activities. Data were gathered from a cohort of Farsi-
speaking ESL students participating in six online discus-
sion sessions. Every 5  min throughout the discussions, 
participants assessed their WTC levels and subsequently 
provided rationales for shifts in WTC through written 
stimulated recall procedures. The findings revealed sub-
stantial fluctuations in participants’ WTC levels dur-
ing the online discussion tasks, supporting the notion of 
online WTC as a constantly changing dynamic element. 
Furthermore, the results illustrated that alterations in 

WTC are instigated by intricate interactions involving 
various internal and external influences.

Past studies have extensively delved into elucidating 
enduring patterns and connections among variables at 
either the trait level or specific to situations [53]. distilled 
insights from the realms of language anxiety and lan-
guage learning motivation to construct the argument that 
the act of initiating communication at a specific juncture 
can be construed as a deliberate, freely chosen process. 
The outcome was a level of WTC that has the potential 
to undergo rapid fluctuations in response to evolving cir-
cumstances. This discussion references prior research, 
employing both qualitative and quantitative approaches, 
to illustrate the intricacy inherent in the processes shap-
ing WTC. The contention posited the necessity of adapt-
ing methodologies to focus on the dynamic process of 
deciding to engage or avoid L2 communication when 
presented with the opportunity.

 [54] investigated student interactions during mindful 
tasks in an English reading class, examining the poten-
tial link between mindfulness and effective interaction. 
Employing a case study approach, eight English language 
and literature BA students at the University of Mazan-
daran participated, divided into non-mindful and less 
mindful groups based on Mindful Attention Awareness 
Scale (MAAS) scores. Three sessions of critical reading 
practice were conducted, with the less mindful group 
engaging in mindfulness activities before tasks. Video 
recordings of all sessions were transcribed and analyzed 
by the researcher and a second rater. Results revealed 
minor differences in interactions between the non-mind-
ful and less-mindful groups, with the less-mindful group 
exhibiting more interactions during critical reading tasks.

Social mindfulness involves respecting and safeguard-
ing others’ choices in interpersonal communication. The 
object-choosing task, a conventional method for assess-
ing social mindfulness, evaluates an individual’s pref-
erence for a nonunique object, allowing others more 
options, or a unique object, limiting choices for others. 
No previous research has explored how perceptions of 
individuals with varying levels of social mindfulness 
impact cooperation. To address this, two experiments 
were conducted by [55]. In both experiments, the social 
mindfulness of a confederate participant (Player A) 
was manipulated by varying the frequency of choosing 
unique and nonunique objects. Subsequently, partici-
pants engaged with Player A in either the public goods 
game (Experiment 1) or the centipede game (Experiment 
2). The consistent findings indicated that participants 
interacting with someone perceived as socially mind-
ful, in comparison to those interacting with a socially 
unmindful person, contributed more resources in the 
public goods game and chose to pass on more rounds in 
the centipede game.
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The effectiveness of recently introduced language 
learning methods can be optimized through meticu-
lous and regular monitoring within specific application 
contexts. To achieve this, educational programs should 
be scrutinized, and key elements of each learning con-
text identified. Based on responses from 638 students, 
[56] developed and validated a scale to assess partici-
pants’ perceptions of how classroom interaction, learner 
needs, learner autonomy, pedagogical scaffolding, and 
learner identity could influence learning activities. Utiliz-
ing AMOS 22, survey results were imported to test and 
validate a hypothetical model of these variables. The vali-
dated model confirmed the interconnected relationships 
among the study variables, highlighting the significant 
role of interaction in regulating, predicting, shaping, and 
explaining behaviors of other variables. These findings 
contribute to understanding the sociocultural aspects of 
classroom interaction, learner needs, learner autonomy, 
pedagogical scaffolding, and learner identity in TEFL 
programs, promoting positive developments and widely 
accepted practices for improvement.

The prevailing notion suggests that residing in a coun-
try where the target language is spoken can lead to rapid 
improvement in L2 proficiency due to constant exposure 
in an immersion setting. Nevertheless, scholars con-
tend that the effectiveness of this learning environment 
depends on individual students. Some may face limita-
tions in accessing native speakers based on their circum-
stances, while others may feel uneasy interacting in the 
target language, possibly hindering the development of 
autonomy [57]. scrutinized learners facing such chal-
lenges when provided opportunities to converse with 
native speakers. Specifically, it investigated how regu-
lar interaction influenced ESL learners’ perspectives on 
language learning, as evident in their journal entries and 
interviews. The findings highlighted participants’ devel-
opment of communicative strategies and positive shifts 
in perceptions toward language learning following these 
interactions.

The studies cited offer diverse perspectives on factors 
influencing WTC in L2 learners. While [51] underscores 
the role of teachers in shaping students’ inclination to 
engage in verbal communication through various class-
room practices, [52] delves into the dynamic nature of 
WTC during online discussion tasks, highlighting the 
intricate interplay of internal and external influences [53]. 
contributes to this discourse by emphasizing the dynamic 
process of deciding to engage or avoid L2 communica-
tion, drawing from insights on language anxiety and 
motivation. Moreover, [54] explores the potential link 
between mindfulness and effective interaction, suggest-
ing mindfulness activities may enhance engagement dur-
ing language tasks. Additionally, [55] investigates social 
mindfulness and its impact on cooperation, offering 

insights into the socio-interpersonal aspects of commu-
nication. Lastly, [56] provides a comprehensive frame-
work for assessing various factors influencing language 
learning activities, underscoring the significance of class-
room interaction and learner autonomy. Conversely, [57] 
examines challenges faced by ESL learners in accessing 
native speakers, shedding light on the nuanced relation-
ship between language immersion and learner auton-
omy. These studies collectively contribute to a holistic 
understanding of the multifaceted nature of WTC and 
its implications for language education practice and 
policy-making.

Despite the acknowledged significance of language 
acquisition at intermediate and upper levels, contem-
porary language education encounters challenges in 
nurturing comprehensive and expressive linguistic com-
petence among learners. Conventional methods, char-
acterized by structured lessons and prescribed exercises, 
may fall short of providing the dynamic and immersive 
approach needed for language proficiency. Additionally, 
the specific impact of integrating free discussion panels 
into language classes, characterized by diverse perspec-
tives and interactive engagement, remains an under-
explored area in the existing literature. This study aims 
to address this gap by investigating the effects of free 
discussion panels on learners’ WTC, growth mindful-
ness, and autonomy within the context of intermediate 
and upper-level language classes. Through a meticulous 
examination of the intricate relationship between open 
dialogue and language acquisition, this research seeks to 
contribute valuable insights to pedagogical practices and 
enrich the ongoing discourse on effective language learn-
ing strategies.

Method
Design
This qualitative study adopts a phenomenological 
approach to explore the experiences of language learn-
ers at intermediate and upper levels participating in free 
discussion panels. Purposive sampling will be used to 
select participants actively engaged in these panels, and 
data will be collected through in-depth interviews, par-
ticipant observations, and document analysis. Thematic 
analysis will be applied to identify recurring patterns and 
themes. The study aims to uncover the subjective mean-
ings attached to free discussion panels, providing insights 
for language educators and policymakers.

Setting and participants
The study was set in a university in Hebei, China, focusing 
on learners at intermediate and upper-intermediate levels 
of language proficiency. Purposive sampling, a method 
chosen to ensure a diverse representation of language 
learners, was employed to select participants, ensuring 
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a diverse representation of language learners. A total of 
27 participants, aged between 18 and 23 years old, were 
involved, all sharing Chinese as their L1. Among them, 
14 learners were designated for the experimental group 
(EG), while 13 were assigned to the control group (CG). 
Gender distribution included 4 male learners in the EG 
and 6 in the CG, with the remaining participants being 
female. Notably, none of the participants have ever vis-
ited an English-speaking country, setting a commonality 
in their language learning experiences and exposure. The 
selection criteria for participants were carefully designed 
to maximize the study’s internal validity and enhance the 
generalizability of its findings to similar language learn-
ing contexts. It is essential to pinpoint that the inclusion 
of a CG was essential to establish a baseline for compari-
son, allowing researchers to assess the specific effects of 
the intervention (free discussion panels) by contrasting it 
with traditional instructional methods. This design helps 
control for extraneous variables and increases the inter-
nal validity of the study, enabling researchers to draw 
more reliable conclusions about the effectiveness of the 
intervention on language learners’ outcomes.

Purposive sampling was utilized in this qualitative 
study to ensure the selection of participants who could 
provide rich and diverse insights into the research topic. 
However, the rationale behind the specific sample size of 
27 participants and the allocation of 14 participants to the 
experimental group and 13 to the control group requires 
further elucidation. The determination of the sample size 
was influenced by factors such as the resources available 
for data collection and analysis, the anticipated depth 
of insights needed to address the research questions 
adequately, and the desire to achieve data saturation, 
where no new information emerges from additional par-
ticipants. Additionally, the allocation of participants to 
the experimental and control groups was based on fac-
tors such as maintaining balance between the groups in 
terms of language proficiency levels, ensuring adequate 
representation of participants in each group, or logistical 
considerations.

Instruments
The instruments employed in this qualitative study 
included semi-structured interviews [52, 56], participant 
observations, and document analysis. Semi-structured 
interviews served as the primary method of data collec-
tion, allowing for an in-depth exploration of participants’ 
experiences with free discussion panels. The inter-
view guide was designed to capture insights into WTC, 
growth mindfulness, and autonomy, encouraging par-
ticipants to reflect on their perceptions, challenges, and 
developments. Participant observations complemented 
the interviews, providing firsthand insights into the 
dynamics of free discussion panels, including non-verbal 

cues, interactions, and group dynamics. Lastly, docu-
ment analysis involved the examination of reflective jour-
nals or artifacts produced by participants during or after 
the panel discussions, offering additional context and 
depth to their experiences. This multi-faceted approach 
aimed to provide a holistic understanding of the impact 
of free discussion panels on language learners’ subjective 
experiences.

Data collection procedures
Data for this study were meticulously collected through 
a multifaceted approach, incorporating semi-structured 
interviews, participant observations, and document 
analysis. In the EG, participants engaged in dynamic free 
discussion panels meticulously designed to foster the 
development of listening and speaking skills. These pan-
els provided a platform for participants to actively par-
ticipate in open dialogues, enabling the sharing of diverse 
perspectives on predetermined topics. Semi-structured 
interviews were then conducted individually with each 
EG participant, delving into their nuanced experiences, 
perceptions, and challenges concerning WTC, growth 
mindfulness, and autonomy.

In contrast, participants in the CG received traditional 
teacher-fronted lessons characterized by structured 
instructional sessions following conventional pedagogical 
approaches. The CG participants also underwent indi-
vidual semi-structured interviews, mirroring the meth-
odology applied to the EG, thereby facilitating a robust 
comparative analysis of their educational experiences.

Furthermore, comprehensive participant observations 
were conducted during both the free discussion panels 
(EG) and traditional lessons (CG) to capture the intrica-
cies of real-time interactions, subtle non-verbal cues, and 
dynamic group dynamics. These observations provided 
invaluable contextual insights into the learning environ-
ments of both groups.

Additionally, participants were encouraged to main-
tain reflective journals or produce artifacts documenting 
their experiences throughout the study duration. These 
reflective materials served as supplementary sources of 
data, offering deeper insights into participants’ cogni-
tive and affective responses to the instructional methods 
employed.

To ensure the integrity and accuracy of data collec-
tion, semi-structured interviews were audio-recorded 
with participants’ explicit consent. Detailed field notes 
were diligently taken during participant observations to 
capture observations, thoughts, and reflections in real-
time. Subsequently, the collected data were meticulously 
transcribed and meticulously organized for thematic 
analysis. This rigorous analytical approach facilitated 
a comprehensive exploration of the impact of differ-
ent instructional methods on language learners’ WTC, 
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growth mindfulness, and autonomy, thereby enriching 
the study’s findings and contributing to a nuanced under-
standing of language education practices.

Triangulation and integration of data were vital com-
ponents of ensuring methodological rigor in this study. 
Multiple data sources, including semi-structured inter-
views, participant observations, and document analysis, 
were triangulated and integrated to provide a compre-
hensive understanding of the research phenomenon. For 
instance, findings from semi-structured interviews were 
compared and contrasted with observations made dur-
ing participant observations. This comparison allowed 
for the validation of participants’ self-reported experi-
ences with actual behaviors observed during free discus-
sion panels or traditional lessons. Similarly, document 
analysis, which involved examining reflective journals 
or artifacts produced by participants, provided addi-
tional context and depth to the data collected through 
interviews and observations. By synthesizing informa-
tion from these diverse sources, researchers were able 
to identify patterns, themes, and discrepancies, thereby 
enriching the overall analysis and enhancing the trust-
worthiness of the findings. Additionally, thematic analy-
sis served as a central mechanism for integrating data, as 
recurring themes identified across different sources were 
synthesized to construct a coherent narrative that encap-
sulated the multifaceted experiences of language learners 
participating in discussion panels. This iterative process 
of comparison, contrast, and synthesis ensured meth-
odological rigor by triangulating findings from varied 
perspectives and sources, ultimately strengthening the 
credibility of the study’s conclusions.

Data analysis procedures
The data analysis procedures for this study involved a 
thorough examination of the collected data through 
semi-structured interviews, participant observations, 
and document analysis. The semi-structured interviews 
were transcribed verbatim from the audio recordings, 
ensuring accuracy in capturing participants’ responses. 
The transcriptions were then manually coded, and codes 
were grouped into emerging themes related to WTC, 
growth mindfulness, and autonomy.

Participant observations were documented through 
detailed field notes, capturing observations of partici-
pants’ behavior, interactions, and non-verbal cues during 
free discussion panels (EG) and traditional lessons (CG). 
These field notes were systematically reviewed, and pat-
terns were identified through manual coding, contribut-
ing to the overall thematic analysis.

Document analysis involved the examination of 
reflective journals and artifacts produced by partici-
pants. These documents were manually coded to extract 

relevant themes, shedding light on participants’ individ-
ual perspectives and experiences.

Thematic analysis was conducted manually, involving 
the identification, coding, and categorization of recurring 
themes across all data sources. A coding framework was 
developed based on the identified themes, and data were 
organized accordingly. Patterns and relationships within 
and across themes were explored to derive meaningful 
interpretations of the impact of instructional methods 
on language learners’ WTC, growth mindfulness, and 
autonomy.

Throughout the analysis, careful attention was given 
to ensuring the trustworthiness and credibility of the 
findings, with the researchers engaging in ongoing dis-
cussions to refine the coding framework and interpreta-
tions. The manual analysis process allowed for a rich and 
detailed exploration of participants’ experiences and con-
tributed to the depth of understanding of the study.

Results
The potential impact of free discussion panels on learners’ 
willingness to communicate
Semi-structured interviews
The results gleaned from the semi-structured interviews 
offer nuanced insights into the potential impact of free 
discussion panels on learners’ WTC. Participants from 
the EG, who engaged in discussion panels emphasiz-
ing listening and speaking skills, consistently expressed 
heightened motivation to communicate in the target 
language. They noted an increased sense of confidence 
in expressing their ideas, contributing to a more posi-
tive language-learning experience. The open and inter-
active nature of the discussion panels was identified as 
a key factor in fostering a supportive environment that 
encouraged participants to overcome communication 
apprehension.

Student A, who actively participated in free discus-
sion panels, expressed a notable improvement in WTC. 
During the semi-structured interview, Student A con-
veyed a heightened sense of confidence in expressing 
thoughts and opinions in English. The interactive nature 
of the discussion panels contributed to overcoming initial 
communication apprehension, fostering a positive and 
encouraging atmosphere. Student A highlighted the sig-
nificance of engaging in open dialogues as a catalyst for 
improved language use and interpersonal communica-
tion skills.

Student B, another participant in the EG, echoed simi-
lar sentiments during the interview. Having actively 
engaged in discussion panels emphasizing listening and 
speaking skills, Student B reported a positive shift in 
WTC. The open and collaborative environment of the 
panels provided a platform for sharing diverse perspec-
tives, which, in turn, enhanced language confidence. 
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Student B emphasized that the experience not only 
improved language skills but also contributed to a more 
enjoyable language-learning journey.

In contrast, participants from the CG, exposed to tra-
ditional teacher-fronted lessons, often articulated chal-
lenges related to WTC. They mentioned feeling less 
motivated to actively participate in class discussions and 
perceived a lack of opportunities for authentic language 
use. The teacher-centric approach in the CG was high-
lighted as a potential barrier to their engagement, hin-
dering the development of a robust WTC in the target 
language.

Student C, who experienced traditional teacher-fronted 
lessons, expressed challenges related to WTC during 
the interview. The teacher-centric approach in the CG 
was identified as a potential barrier, limiting opportuni-
ties for active participation. Student C noted feeling less 
motivated to engage in class discussions and expressed 
a desire for more interactive language use. This student’s 
responses highlighted the impact of instructional meth-
ods on the development of willingness to communicate 
in the traditional setting.

Student D, another member of the CG, shared similar 
sentiments during the semi-structured interview. Reflect-
ing on the traditional lessons, Student D articulated a 
sense of hesitancy in expressing ideas and opinions in 
the target language. The lack of interactive elements and 
authentic language use in the classroom setting emerged 
as factors influencing a lower willingness to communi-
cate. Student D underscored the importance of fostering 
a more dynamic and participatory learning environment 
for improved language engagement.

Overall, the semi-structured interviews revealed a 
promising trend in the EG, suggesting that free discus-
sion panels may positively influence learners’ WTC by 
creating an environment that promotes active participa-
tion, confidence-building, and meaningful interaction in 
the target language. These findings underscore the poten-
tial pedagogical benefits of incorporating discussion pan-
els in language learning settings.

Observation
The observation results shed light on the potential impact 
of free discussion panels on learners’ WTC, providing 
valuable insights into the dynamics of language engage-
ment within the EG and the CG.

Participants in the EG exhibited increased partici-
pation and engagement during free discussion panels. 
The open nature of the discussions created an environ-
ment where learners felt encouraged to actively contrib-
ute, share their perspectives, and engage in spontaneous 
conversations. Observable behaviors, such as increased 
body language and eye contact, indicated a higher WTC 
among EG participants.

Noteworthy was the enhanced confidence displayed 
by EG participants in expressing ideas and opinions. 
The interactive format of the discussion panels allowed 
learners to practice and refine their language skills in a 
supportive setting. Increased verbal contributions and 
a willingness to initiate discussions suggested a positive 
impact on learners’ confidence levels when communicat-
ing in the target language.

Observations in the CG revealed comparatively limited 
participation and interaction during traditional teacher-
fronted lessons. The teacher-centric approach tended 
to restrict opportunities for learners to actively engage 
in discussions. Instances of reduced body language and 
fewer spontaneous interactions indicated a potential 
impact on WTC within the CG.

In the CG, lower verbal engagement was evident during 
observations. Learners displayed hesitancy in express-
ing ideas, with a noticeable reliance on teacher prompt-
ing for responses. The structured nature of the lessons, 
while effective in delivering content, appeared to have 
an impact on the spontaneous verbal contributions and 
overall WTC among CG participants.

Overall, the observational results suggested that the 
interactive and collaborative nature of free discussion 
panels in the EG positively influenced learners’ WTC. 
In contrast, the more structured and teacher-centric 
approach in the CG presented challenges in fostering 
active language engagement among participants.

Document analysis
The document analysis results provided additional per-
spectives on the potential impact of free discussion pan-
els on learners’ WTC, offering insights from reflective 
journals and artifacts produced by participants in both 
the EG and the CG.

Participants in the EG consistently reflected positively 
on their WTC in the documents. Reflective journals 
highlighted instances where learners expressed a growing 
sense of confidence and willingness to actively commu-
nicate in the target language. The open and collaborative 
nature of the discussion panels emerged as a common 
theme, fostering an environment that encouraged learn-
ers to overcome communication apprehension and par-
ticipate more freely.

The analysis revealed a notable improvement in verbal 
expression within the EG documents. Learners articu-
lated instances where the discussion panels facilitated the 
development of their speaking skills, leading to increased 
comfort in expressing ideas. The dynamic and interactive 
nature of the panels played a pivotal role in enhancing 
participants’ WTC, as documented in their reflections.

Documents from the CG highlighted challenges related 
to WTC expression. Learners in this group expressed 
hesitancy in actively participating in class discussions 
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and articulating ideas. The more traditional teacher-
fronted lessons appeared to pose obstacles to their WTC, 
as documented in their reflections and observations of 
limited opportunities for authentic language use.

A common theme in CG documents was a desire for 
more interactive learning experiences. Participants 
expressed a longing for environments that allowed for 
increased verbal engagement, similar to the dynamic 
discussions reported by the EG. Documented reflec-
tions emphasized a preference for instructional methods 
that encourage active participation and foster a positive 
impact on WTC.

In summary, the document analysis results echoed the 
trends observed in both the interviews and observations. 
The EG documents highlighted positive shifts in learn-
ers’ willingness to communicate, attributing the improve-
ment to the interactive nature of free discussion panels. 
In contrast, the CG documents revealed challenges and 
a desire for more interactive learning experiences to 
enhance WTC among participants.

Identified themes
Several overarching themes emerged from the integrated 
analysis of semi-structured interviews, observations, and 
document analysis, collectively providing a comprehen-
sive understanding of the potential impact of free discus-
sion panels on learners’ WTC. The identified themes are 
as follows:

Increased confidence through free discussion panels
Across all data sources, there was a consistent theme of 
increased confidence among learners who participated 
in free discussion panels. Engaging in dynamic and inter-
active discussions positively influenced participants’ 
confidence levels, fostering a more positive outlook on 
expressing ideas and opinions in the target language.

Active participation in the EG
The EG consistently exhibited higher levels of active 
participation during free discussion panels. Observable 
behaviors and documented reflections indicated a will-
ingness to actively engage in conversations, contributing 
to a supportive and collaborative learning environment.

Challenges in traditional teacher-fronted lessons
Participants in the CG, exposed to traditional teacher-
fronted lessons, faced challenges in terms of willingness 
to communicate. The structured nature of these lessons 
and limited opportunities for authentic language use 
contributed to hesitancy and reduced verbal engagement 
among CG learners.

Desire for more interactive learning in the CG
Documented reflections from the CG revealed a collec-
tive desire for more interactive learning experiences. 
Participants expressed a preference for instructional 
methods that encourage active participation, similar to 
the dynamic discussions reported by their counterparts 
in the EG.

Positive impact on verbal expression
A prevalent theme in both document analysis and inter-
views was the positive impact of free discussion panels 
on learners’ verbal expression. Participants consistently 
reported improvements in their speaking skills, attribut-
ing these gains to the dynamic and collaborative nature of 
the discussion panels.

Role of teacher-centered approach in the CG
The teacher-centric approach in the CG emerged as 
a factor influencing the overall willingness to com-
municate. Observations and document analysis high-
lighted instances where a more traditional instructional 
approach appeared to limit opportunities for learners to 
express themselves freely.

Preference for collaborative learning environments
Learners across both groups expressed a preference for 
collaborative learning environments. Documented reflec-
tions and interviews underscored the importance of 
creating spaces that encourage open dialogue, peer col-
laboration, and a supportive atmosphere for language 
expression.

Impact on overall language learning experience
A recurring theme across data sources was the impact of 
instructional methods on the overall language learning 
experience. Participants perceived free discussion panels 
as contributing positively to their language journey, mak-
ing the learning process more enjoyable and meaningful.

These identified themes collectively contribute to a 
nuanced understanding of the multifaceted relationship 
between instructional methods, collaborative learning 
environments, and learners’ WTC in the context of lan-
guage education.

The potential impact of free discussion panels on learners’ 
growth mindfulness
Semi-structured interviews
In the semi-structured interviews conducted with par-
ticipants from the EG, a consistent theme emerged 
regarding the heightened sense of self-awareness. Learn-
ers reported that engagement in free discussion panels 
facilitated an increased awareness of their thoughts, feel-
ings, and reactions during language interactions. This 
introspective process was seen as a positive outcome 
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contributing to the overall development of growth mind-
fulness. Additionally, participants expressed the devel-
opment of reflective practices as a direct result of their 
involvement in free discussion panels. The open nature 
of the discussions encouraged learners to reflect on their 
own perspectives and consider alternative viewpoints, 
fostering a mindful approach to language use and com-
munication. Another noteworthy finding was the partici-
pants’ shift in mindset towards challenges. Engaging in 
open discussions allowed learners to view linguistic chal-
lenges as valuable learning opportunities, aligning with 
the principles of growth mindfulness that emphasize a 
positive approach to challenges and continuous learning.

Conversely, interviews with participants from the CG 
revealed distinct patterns in their experiences. Limited 
development of self-awareness was reported, with learn-
ers expressing that the traditional teacher-fronted lessons 
did not provide as many opportunities for self-reflection 
and awareness of their own language learning process. 
Furthermore, participants in the CG tended to view lin-
guistic challenges as obstacles rather than as opportu-
nities for growth. The structured nature of the lessons 
and limited exposure to varied perspectives contributed 
to a more fixed mindset, hindering the development of 
a growth-oriented mindfulness approach. Additionally, 
CG participants reported less engagement in reflective 
practices compared to their counterparts in the EG. The 
absence of open discussions and collaborative exchanges 
limited opportunities for learners to reflect on their 
language use, resulting in a less reflective and mindful 
approach to the learning process.

Despite these differences, both groups acknowledged 
the potential impact of instructional methods on mindful 
language use. EG participants reported a positive influ-
ence on their language choices and expression, while CG 
participants expressed challenges in applying mindful-
ness principles to their language learning journey. Fur-
thermore, participants from both groups perceived a 
connection between mindfulness and communication 
skills. EG learners associated their increased mindfulness 
with enhanced communication abilities, emphasizing 
the interplay between mindfulness practices and effec-
tive language expression. Overall, the semi-structured 
interviews provided nuanced insights into the varied 
experiences of growth mindfulness among learners in the 
context of free discussion panels and traditional teacher-
fronted lessons.

Observation
Observations of learners in the EG during free discus-
sion panels revealed consistent patterns indicative of 
growth mindfulness. One prominent observation was 
the increased engagement in reflective practices among 
EG participants. As they actively participated in open 

discussions, learners demonstrated a heightened aware-
ness of their language choices, actively reflecting on the 
nuances of their expressions and considering alternative 
perspectives. This reflective engagement contributed to 
an atmosphere where learners embraced challenges as 
learning opportunities. The open and dynamic nature 
of the discussion panels facilitated a positive shift in 
mindset, with participants demonstrating a willing-
ness to approach linguistic challenges with curiosity and 
adaptability.

In contrast, observations of the CG during traditional 
teacher-fronted lessons presented a different picture. 
Limited engagement in reflective practices was noted, 
as the structured nature of the lessons provided fewer 
opportunities for learners to actively reflect on their lan-
guage use. Challenges were often viewed as obstacles 
rather than opportunities for growth, reflecting a more 
fixed mindset. Observations further revealed a ten-
dency among CG participants to exhibit less spontane-
ous and reflective language choices, with a more cautious 
approach to verbal expression.

Across both groups, the impact of instructional meth-
ods on mindful language use was evident. EG partici-
pants consistently demonstrated a mindful approach to 
communication during open discussions, actively consid-
ering their language choices. In contrast, CG participants 
exhibited challenges in applying mindfulness principles 
to their language learning journey within the confines of 
traditional lessons. Additionally, the connection between 
mindfulness and communication skills was perceptible 
in both groups, with EG learners associating increased 
mindfulness with enhanced communication abilities.

In summary, the observational findings align with the 
outcomes of semi-structured interviews, providing a 
holistic understanding of the potential impact of free 
discussion panels on learners’ growth mindfulness. The 
dynamic and interactive nature of the panels in the EG 
fostered an environment conducive to reflective practices 
and a growth-oriented mindset, while the structured les-
sons in the CG presented limitations in cultivating simi-
lar growth mindfulness among participants.

Document analysis
In the document analysis, an examination of written 
reflections and self-assessments from learners in both the 
EG and CG provided valuable insights into the impact of 
free discussion panels on growth mindfulness.

Participants in the EG consistently showcased 
enhanced reflective writing in their documents. Describ-
ing moments of heightened self-awareness during free 
discussion panels, learners expressed how the open for-
mat encouraged them to reflect on language choices 
and consider alternative viewpoints. This aligns with the 
observed development of growth mindfulness as noted in 
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interviews and observations. Additionally, EG documents 
reflected a positive shift in mindset towards challenges, 
demonstrating a newfound willingness to embrace lin-
guistic difficulties as integral to the learning process. The 
document analysis reinforced the notion that the collab-
orative nature of discussion panels contributed signifi-
cantly to a growth-oriented mindset among EG learners.

Documents from the CG exhibited limited reflec-
tion on language use, with a focus on content covered 
in traditional teacher-fronted lessons rather than reflec-
tive practices. This suggested a constrained opportunity 
for self-awareness within the traditional lesson struc-
ture. Challenges were consistently portrayed as obstacles 
rather than opportunities for growth in CG documents. 
Participants expressed frustration with linguistic difficul-
ties but provided fewer instances of adaptive and positive 
responses to challenges compared to their counterparts 
in the EG. The document analysis highlighted poten-
tial limitations in the development of a growth-oriented 
mindset within traditional lesson structures.

Correlating with the outcomes of semi-structured 
interviews and observations, the document analysis find-
ings revealed consistent patterns. EG documents echoed 
themes of increased self-awareness, positive mindset 
shifts, and reflective engagement observed and reported 
by participants. In contrast, limitations in self-awareness 
and a more fixed mindset were evident in CG documents, 
aligning with observations and interview results. Both 
sets of documents provided insights into the implica-
tions for mindful language use. EG participants explicitly 
connected heightened mindfulness with improved lan-
guage expression, demonstrating a tangible link between 
discussion panel formats and mindful language choices. 
Conversely, CG participants exhibited challenges in 
applying mindfulness principles to their language learn-
ing journey, emphasizing the potential impact of instruc-
tional methods on growth mindfulness.

In conclusion, the document analysis reinforced the 
consistent patterns observed in interviews and obser-
vations, providing a comprehensive understanding of 
the impact of free discussion panels on learners’ growth 
mindfulness. The findings underscored the role of discus-
sion panels in fostering reflective practices, promoting a 
positive mindset, and influencing mindful language use 
among language learners.

Identified themes
Enhanced reflective practices
Across semi-structured interviews, observations, and 
document analysis, a consistent theme emerged regard-
ing the enhanced reflective practices fostered by free 
discussion panels. Participants in the EG demon-
strated an increased ability to reflect on their language 
choices, consider alternative viewpoints, and engage in 

introspective analyses of their communication during 
open discussions.

Positive shift in mindset
Participants in the EG consistently exhibited a posi-
tive shift in mindset towards challenges within the free 
discussion panel format. This theme, identified through 
interviews, observations, and document analysis, high-
lighted how learners in the EG began viewing linguistic 
challenges as opportunities for growth, demonstrating a 
more adaptive and resilient mindset.

Heightened self-awareness
The theme of heightened self-awareness emerged prom-
inently across all three data collection methods. EG 
participants, engaged in free discussion panels, demon-
strated an increased awareness of their language choices, 
nuances in expression, and the impact of their commu-
nicative decisions. This self-awareness contributed to a 
more mindful approach to language use.

Collaborative learning environment
The collaborative nature of free discussion panels 
emerged as a central theme in fostering growth mind-
fulness. Learners in the EG engaged in collaborative dis-
course, actively negotiating meaning, and sharing diverse 
perspectives. This collaborative learning environment 
was consistently associated with the development of 
growth-oriented mindsets and increased mindfulness.

Challenges as learning opportunities
Both observations and document analysis highlighted 
a recurrent theme related to learners in the EG perceiv-
ing challenges as learning opportunities. The open and 
dynamic nature of discussion panels encouraged par-
ticipants to approach linguistic difficulties with curiosity, 
adaptability, and a proactive orientation, contributing to 
the development of growth mindfulness.

Limited reflective practice in CG
In contrast, the CG demonstrated limited reflective 
practices within the traditional teacher-fronted les-
son structure. This theme emerged across interviews, 
observations, and document analysis, indicating that the 
structured nature of traditional lessons presented fewer 
opportunities for learners to actively reflect on their lan-
guage use.

Challenges views as obstacles in CG
Parallel to the positive shift observed in the EG, the CG 
exhibited a contrasting theme where challenges were 
often viewed as obstacles rather than opportunities for 
growth. This theme, identified through interviews, obser-
vations, and document analysis, suggested that learners 
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in the CG faced challenges with less adaptability and 
resilience.

In summary, the identified themes collectively pro-
vide a comprehensive understanding of the potential of 
free discussion panels in fostering growth mindfulness 
among language learners. The collaborative and reflec-
tive aspects of the panel format contributed to a positive 
shift in mindset, increased self-awareness, and a transfor-
mative approach to challenges, highlighting the nuanced 
interplay between instructional methods and learners’ 
cognitive and affective dimensions.

The potential impact of free discussion panels on Learners’ 
autonomy
Semi-structured Interviews
In exploring the perceived impact of free discussion pan-
els on learners’ autonomy, participants from the EG con-
sistently reported a heightened sense of decision-making 
agency. Engaging in open discussions empowered learn-
ers to actively make choices concerning the topics dis-
cussed, their level of participation, and the perspectives 
they contributed. The collaborative and open nature of 
the discussion panels fostered an environment conducive 
to increased autonomy, allowing participants to shape 
the direction of their language learning journey.

A notable theme that emerged from the interviews was 
the shift towards personalized goal-setting among learn-
ers in the EG. The exploratory nature of the discussion 
panels provided participants with the freedom to identify 
areas for improvement based on their unique language 
learning needs. This shift towards personalized goal-set-
ting reflected a departure from more rigidly structured 
traditional lessons, providing learners with autonomy in 
determining their learning objectives.

Participants consistently expressed a sense of owner-
ship over their language learning process as a result of 
engaging in free discussion panels. The interactive and 
dialogic nature of the panels allowed for active contribu-
tions to the direction and content of conversations. This 
ownership was indicative of a deeper engagement with 
language learning beyond the confines of the classroom, 
aligning with the concept of autonomy as an active and 
participatory endeavor.

Collaborative learning and peer influence emerged as 
integral components of autonomy within the EG. Par-
ticipants highlighted the interactive nature of discussion 
panels, facilitating peer collaboration, idea-sharing, and 
mutual support. Autonomy, in this context, was per-
ceived as a collective effort where learners actively con-
tributed to and benefited from the collaborative learning 
environment, emphasizing the social dimension of 
autonomous language learning.

Learners in the EG reported a perceptible shift from 
passive to active learning experiences facilitated by free 

discussion panels. The autonomy cultivated through 
these panels encouraged participants to actively engage in 
discussions, express opinions, and take initiative in shap-
ing the learning environment. This shift was contrasted 
with more passive roles often associated with traditional 
instructional methods, highlighting the transformative 
impact of discussion panels on learner engagement.

Autonomy emerged not only as a developmental aspect 
but also as a motivational factor for learners in the EG. 
The ability to actively participate in discussions, set per-
sonalized goals, and make informed decisions contrib-
uted to a sense of motivation and enthusiasm for language 
learning. These motivational aspects were consistently 
linked to the autonomy cultivated through engagement 
with free discussion panels, underscoring the intercon-
nectedness of autonomy and learner motivation. In con-
clusion, the findings provide a nuanced understanding of 
how free discussion panels can positively impact learners’ 
autonomy, encompassing decision-making agency, per-
sonalized goal-setting, ownership of the learning process, 
collaborative learning, a shift towards active learning, 
and enhanced motivation.

Observation
Observations conducted during the integration of free 
discussion panels into language classes provided valuable 
insights into the potential impact on learners’ autonomy. 
In the EG, learners consistently demonstrated active 
participation and engaged in decision-making processes 
during free discussion panels. This manifested in their 
choice of topics, initiation of discussions, and collab-
orative decision-making within the group. The observed 
autonomy reflected learners’ ability to take ownership of 
their learning experience.

Additionally, observation revealed instances where 
learners in the EG employed self-directed learning strate-
gies during and after free discussion panels. Participants 
were observed seeking additional resources, conducting 
independent research on discussed topics, and incorpo-
rating self-selected materials into their language learning 
process. This autonomy in seeking and utilizing resources 
showcased a proactive approach to learning.

Furthermore, learners in the EG demonstrated a 
higher degree of adaptability and flexibility in response 
to dynamic discussion scenarios. Observation indicated 
that participants navigated through diverse linguistic 
challenges with resilience, adjusting their communication 
strategies based on the evolving context. This adaptabil-
ity showcased a form of autonomy linked to the ability to 
make real-time decisions in communicative situations.

The observation also highlighted instances where 
learners in the EG engaged in goal-setting discussions 
and reflective practices during and after panel sessions. 
Participants were observed setting personal language 
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learning goals, discussing progress, and reflecting on 
areas for improvement. This proactive approach to goal-
setting and reflection aligned with the autonomy culti-
vated through free discussion panels.

Moreover, the collaborative nature of autonomy 
emerged prominently during observations. Learners in 
the EG collaborated in setting group goals, negotiating 
language use, and collectively deciding the direction of 
discussions. This collaborative autonomy demonstrated 
the interplay between individual autonomy and the abil-
ity to engage collaboratively within a group setting.

In contrast, observations in the CG, where traditional 
teacher-fronted lessons were conducted, revealed a more 
limited expression of autonomy. Participants in the CG 
exhibited less initiative in topic selection, decision-mak-
ing, and self-directed learning during structured lessons. 
The observed limited autonomy underscored the con-
trast between traditional instructional methods and the 
autonomy-rich environment of free discussion panels.

In conclusion, the observational findings suggested 
that free discussion panels facilitated a dynamic environ-
ment where learners exercised autonomy through active 
participation, self-directed learning strategies, adapt-
ability, goal-setting, reflective practices, and collabora-
tive decision-making. These observations contribute to a 
comprehensive understanding of how discussion panels 
can serve as a catalyst for fostering various dimensions of 
learner autonomy within language education.

Document analysis
Document analysis yielded valuable insights into the 
impact of free discussion panels on learners’ autonomy. 
Examination of documents, including learners’ reflec-
tions, goal-setting exercises, and self-assessment reports, 
provided a nuanced understanding of the development of 
autonomy within the EG.

Participants in the EG consistently expressed a sense of 
ownership and control over their language learning jour-
ney through written reflections. These documents high-
lighted instances where learners actively made decisions 
about the topics they wanted to explore during discus-
sion panels, reflecting a self-directed approach to learn-
ing. The language used in the reflections emphasized the 
learners’ agency, indicating a shift towards autonomy in 
decision-making processes.

Goal-setting exercises, a key component of document 
analysis, revealed a notable trend in the EG participants 
taking charge of their learning objectives. Learners artic-
ulated specific, personalized language learning goals, 
demonstrating a proactive stance in shaping their lin-
guistic competencies. The goals set by participants often 
extended beyond the immediate classroom context, 
indicating a broader engagement with language learning 
beyond structured lessons.

Self-assessment reports provided additional evidence 
of the cultivation of autonomy within the EG. Learn-
ers consistently evaluated their own progress, identi-
fied areas for improvement, and proposed strategies for 
enhancement. These reports showcased a heightened 
self-awareness and a capacity for self-regulation, aligning 
with the attributes of learner autonomy.

Conversely, documents from the CG, primarily com-
prising traditional lesson plans, showed a more limited 
expression of learner autonomy. Reflections from the CG 
often focused on the content covered in class rather than 
personal insights or decisions. Goal-setting exercises 
were less individualized, with learners predominantly 
following predetermined objectives set by the instructor. 
The self-assessment reports in the CG reflected a more 
passive role, with learners relying on external evaluations 
rather than actively participating in self-reflection.

In summary, document analysis provided rich quali-
tative data illustrating the development of learner 
autonomy within the EG. The documents underscored 
learners’ active decision-making, personalized goal-set-
ting, and self-regulation, contributing to a comprehen-
sive understanding of the transformative potential of free 
discussion panels in fostering autonomy within language 
education.

Identified themes
Active decision-making
Across various data sources, a recurring theme was the 
active engagement of learners in decision-making pro-
cesses. Participants in the EG consistently demonstrated 
a proactive approach in choosing discussion topics, shap-
ing the direction of conversations, and making decisions 
that influenced their learning experience. This theme 
emphasized the cultivation of autonomy through learn-
ers’ assertive involvement in the educational process.

Self-directed learning strategies
Another prominent theme was the adoption of self-
directed learning strategies within the EG. Learners 
exhibited a tendency to independently seek additional 
resources, conduct research, and incorporate supplemen-
tary materials into their language learning journey. This 
theme highlighted autonomy manifested through learn-
ers’ initiatives in managing their own learning resources 
and strategies.

Goal-setting and reflection
The theme of goal-setting and reflection emerged con-
sistently in the EG, indicating a strong connection to 
learner autonomy. Participants actively set personalized 
language learning goals, reflecting a sense of ownership 
over their educational objectives. The theme emphasized 
the role of reflective practices in fostering autonomy, as 
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learners critically assessed their progress and formulated 
strategies for improvement.

Adaptability and flexibility
Observations and reflections indicated a theme of 
adaptability and flexibility within the EG. Learners 
demonstrated a capacity to navigate through linguis-
tic challenges, adjusting their communication strategies 
based on the evolving context of discussion panels. This 
theme underscored autonomy in real-time decision-mak-
ing and adaptability to varying communicative situations.

Collaborative autonomy
Collaborative autonomy emerged as a distinctive theme 
observed in the EG. Learners actively engaged in collab-
orative decision-making, negotiated language use within 
the group, and collectively shaped the direction of dis-
cussions. This collaborative aspect emphasized the inter-
connectedness of individual autonomy and the ability to 
collaborate effectively within a group setting.

Limited autonomy in CG
A contrasting theme emerged in the CG, where a more 
limited expression of learner autonomy was observed. 
Participants in the CG exhibited less initiative in deci-
sion-making, self-directed learning, and personalized 
goal-setting. This theme highlighted the distinction 
between traditional instructional methods and the auton-
omy-rich environment cultivated through free discussion 
panels in the EG.

These identified themes collectively provide a com-
prehensive understanding of the multifaceted nature of 
learner autonomy within the context of integrating free 
discussion panels into language education. The themes 
reflect the transformative potential of dynamic, learner-
centered approaches in fostering autonomy and individ-
ual agency in the language learning process.

Discussion
The findings of this qualitative study illuminate the trans-
formative potential of integrating free discussion panels 
into language education, particularly concerning learn-
ers’ willingness to communicate, growth mindfulness, 
and autonomy. The observed effects provide valuable 
insights into the dynamic nature of language acquisition, 
shedding light on the nuanced interplay between peda-
gogical approaches and learners’ cognitive and affective 
dimensions.

The observed increase in learners’ willingness to com-
municate within the EG aligns with existing literature on 
the impact of learner-centered, interactive approaches in 
language education. The participatory nature of free dis-
cussion panels encourages learners to actively engage in 
discourse, contributing to the development of effective 

communication skills. The findings support the notion 
that creating a communicative and collaborative environ-
ment enhances learners’ confidence and motivation to 
initiate communication in the target language.

The incorporation of mindfulness principles within 
free discussion panels demonstrated a positive influence 
on learners’ growth mindfulness. Mindfulness practices, 
including attention to the present moment, emotional 
regulation, and self-awareness, were observed to contrib-
ute to a conducive learning environment. The findings 
resonate with previous research linking mindfulness to 
enhanced cognitive and emotional skills, which, in turn, 
can positively impact language learning experiences. The 
observed connection between mindfulness and language 
learning underscores the holistic nature of language 
acquisition, encompassing both cognitive and affective 
dimensions.

The central theme emerging from the study revolves 
around the cultivation of learner autonomy within the 
EG. The active decision-making, self-directed learn-
ing strategies, goal-setting, and adaptability observed 
among learners in the EG signify a profound shift toward 
autonomy. These findings align with the principles of 
learner-centered pedagogy, emphasizing the importance 
of empowering learners to take ownership of their educa-
tional journey. The observed limited expression of auton-
omy in the CG further underscores the contrast between 
traditional instructional methods and the autonomy-rich 
environment facilitated by free discussion panels.

The collaborative nature of autonomy within the EG 
highlights the interconnectedness of individual auton-
omy and the ability to collaborate effectively within a 
group setting. This collaborative autonomy is particu-
larly noteworthy in the context of language learning, 
where communication is inherently social. The findings 
suggest that free discussion panels not only foster indi-
vidual autonomy but also promote a shared construction 
of knowledge through group interaction, aligning with 
sociocultural theories of learning.

The collaborative environment fostered within the free 
discussion panels played a pivotal role in shaping the 
study’s findings by promoting authentic communica-
tion among participants. By encouraging open dialogue 
and active participation, the panels provided a platform 
for language learners to engage in meaningful exchanges, 
share diverse perspectives, and negotiate meaning col-
laboratively. This emphasis on authentic communication 
allowed participants to express themselves freely, experi-
ment with language use, and explore different linguistic 
strategies in a supportive and non-judgmental setting. 
As a result, the data collected during these discussions 
offered rich insights into the participants’ language learn-
ing experiences, perceptions, and challenges related 
to willingness to communicate, growth mindfulness, 
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and autonomy. The collaborative nature of the panels 
facilitated the emergence of nuanced themes and pat-
terns, providing a deeper understanding of the impact 
of instructional methods on language learners’ cognitive 
and affective dimensions. Overall, the collaborative envi-
ronment created within the free discussion panels con-
tributed significantly to the study’s findings by fostering 
authentic communication and facilitating a rich explora-
tion of language learners’ experiences.

During the data analysis process, several unexpected 
findings and divergent perspectives emerged, adding 
depth and complexity to the study’s insights. One unex-
pected finding was the varying degrees of engagement 
observed among participants within the EG during free 
discussion panels. While some learners exhibited high 
levels of enthusiasm and active participation, others 
appeared more reserved or hesitant to contribute to the 
dialogue. This divergence in engagement levels prompted 
further exploration into individual factors such as per-
sonality traits, prior language learning experiences, and 
comfort levels with speaking in a group setting. Addi-
tionally, divergent perspectives emerged regarding the 
perceived benefits of mindfulness practices within the 
context of language learning. While some participants 
expressed a profound appreciation for the mindfulness 
techniques incorporated into the discussion panels, cit-
ing improved focus, reduced anxiety, and heightened self-
awareness, others remained skeptical or indifferent to its 
relevance. These contrasting viewpoints underscored 
the nuanced relationship between mindfulness and lan-
guage learning outcomes, highlighting the importance of 
considering individual differences and preferences when 
implementing such strategies. Overall, these unexpected 
findings and divergent perspectives enriched the study’s 
findings by prompting deeper reflection and contextual-
ization of the observed phenomena, thereby contributing 
to a more comprehensive understanding of the complex 
dynamics inherent in language education.

Comparing our study with the investigation conducted 
by [51], which examined the impact of teachers on stu-
dents’ WTC, both studies acknowledge the influential 
role of educators in shaping students’ communication 
behaviors. While [51] focused on teacher-related factors 
such as delay in response, error correction, and choice 
of discussion topics, our study delves into the effects of 
a specific pedagogical approach – free discussion pan-
els. Both studies recognize the dynamic nature of WTC, 
which can be influenced by various internal and external 
factors. However, our study extends this understanding 
by exploring the impact of a student-centered approach 
on WTC, providing insights into the potential ben-
efits of interactive and collaborative language learning 
environments.

In contrast, the mixed-methodological study by [52] 
centered on online synchronous group discussions 
among Farsi-speaking ESL students. Although both stud-
ies recognize the dynamic nature of WTC, our investiga-
tion differs in terms of methodology and focus. While 
[52] explores online discussions and their impact on 
WTC levels, our study concentrates on the effects of 
face-to-face free discussion panels in language classes. 
The differences in context and methodology contribute 
to a nuanced understanding of how various instructional 
approaches may influence WTC in language learners.

The case study by [54] on student interactions during 
mindful tasks in an English reading class provides a point 
of comparison for the mindfulness component of our 
study. Both studies recognize the potential link between 
mindfulness and language learning [54]. observed minor 
differences in interactions between mindful and less 
mindful groups during critical reading tasks. In our 
study, the incorporation of mindfulness principles within 
free discussion panels contributed to learners’ growth 
mindfulness, emphasizing the holistic nature of language 
acquisition.

In contrast, the study by [55] focused on social mind-
fulness, exploring how perceptions of individuals with 
varying levels of social mindfulness impact cooperation. 
While our study acknowledges the importance of collab-
oration and autonomy within free discussion panels, the 
focus is on individual and collective mindfulness, extend-
ing the understanding of mindfulness in language learn-
ing beyond the social realm.

Our study’s emphasis on learner autonomy aligns with 
the investigation by [56], which developed and validated 
a scale assessing participants’ perceptions of autonomy, 
among other variables, in Iranian academic settings. 
Both studies underscore the interconnected relationships 
among classroom interaction, learner needs, learner 
autonomy, pedagogical scaffolding, and learner identity. 
However, our study specifically explores the impact of 
integrating free discussion panels on autonomy, provid-
ing insights into how learner-centered approaches may 
foster autonomy in language learners.

Contrastingly, [57] scrutinized ESL learners facing 
challenges in regular interaction with native speakers and 
explored the influence on autonomy. While both stud-
ies acknowledge the impact of interaction on language 
learning and autonomy, our study focuses on a specific 
pedagogical approach – free discussion panels – and its 
potential to cultivate learner autonomy within a class-
room setting.

Our study aligns with the theoretical underpinnings of 
integrating panel discussions into language education. 
Rooted in communication theory, SCT, and learner-
centered pedagogy, our findings support the notion 
that panel discussions provide a platform for authentic 
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conversations, aligning with Bakhtin’s dialogism [19]. 
The active participation, negotiation of meaning, and 
exposure to diverse linguistic expressions observed in 
our study reflect the principles of dialogic language 
development.

Furthermore, the sociocultural nature of learning, 
emphasized by Vygotsky’s SCT [20], resonates with our 
study’s practice of panel discussions as a means of foster-
ing collaborative discourse. The shared construction of 
knowledge through group interaction mirrors the idea 
that language learning is deeply connected to meaning-
ful social exchanges. Additionally, the learner-centered 
pedagogy embedded in our study, where teachers serve 
as facilitators promoting student engagement and criti-
cal thinking, aligns with educational theorists like Dewey 
[21] and Knowles [22].

The concept of turn-taking, integral to conversation 
analysis [23], is substantiated in our findings. The empha-
sis on conversational democracy, equal opportunities for 
participants, and the development of effective communi-
cation skills through turn-taking aligns with our study’s 
exploration of conversational dynamics, active listening, 
and thoughtful responses—a crucial aspect of language 
proficiency.

Finally, our findings support the integration of panel 
discussions as a strategy to foster learner autonomy 
[24]. Opportunities for peer collaboration, peer review, 
and individual perspectives within panel discussions 
empower learners to take ownership of their language 
learning journey. This resonates with the broader notion 
of autonomy in language learning, involving active par-
ticipation in decision-making processes and self-regu-
lated learning.

Our study’s findings concerning WTC are in line with 
the theoretical foundations laid by Burgoon [25] and sub-
sequent scholars [26–30]. Recognizing the significance of 
the desire to communicate, our study provides practical 
insights into the active engagement in communication 
using the target language, addressing the fundamental 
objective of language teaching. The contextual explora-
tion of WTC variability under different influences, as 
highlighted by [28], further enriches the understanding 
of this dynamic trait.

The incorporation of mindfulness principles within 
panel discussions aligns with the theoretical background 
drawing from [31–33]. Our study acknowledges mind-
fulness as both a process and an outcome, emphasizing 
intentional attention in the present moment without 
judgment. The structured program within our study, 
involving intention, attention, and attitude, resonates 
with the cultivation of skills like sustained focus, accep-
tance, discernment, and compassion.

The notion that mindfulness enables a more flex-
ible creation of autobiographical meaning, enhancing 

individuals’ ability to positively reflect on experiences, 
is supported by our findings. The observed benefits of 
mindfulness practice, including well-being, strengthened 
interpersonal connections, stress alleviation, and preven-
tion of burnout, correspond with the outcomes expected 
from incorporating mindfulness in language education.

Our study’s exploration of autonomy in language 
learning is consistent with the theoretical background 
grounded in the SDT [39–41]. The definition of auton-
omy as behavior aligned with personal beliefs, genuine 
interests, and values aligns with our study’s focus on fos-
tering autonomy within language learners.

The significant connection between autonomy and 
motivation, especially in online learning environments, 
as affirmed by numerous studies [42–46], is supported by 
our findings. The acknowledgment of the digital learning 
landscape as a potential enhancer of learners’ autonomy, 
while highlighting its affordances, also notes the caution 
regarding the potential risks, aligning with the broader 
discourse on technology in education.

This study holds significant implications for language 
teachers, offering insights that can inform and enhance 
their instructional practices. The integration of panel dis-
cussions into language education, as supported by our 
findings, underscores the importance of creating authen-
tic conversational opportunities. Language teachers can 
adopt facilitative roles, encouraging active participation, 
negotiation of meaning, and exposure to diverse linguis-
tic expressions. Embracing learner-centered pedagogy 
and turn-taking practices can contribute to the develop-
ment of effective communication skills. Moreover, the 
emphasis on fostering learner autonomy through peer 
collaboration, peer review, and individual perspectives 
suggests that teachers play a crucial role as facilitators 
in empowering learners to take ownership of their lan-
guage learning journey. Language teachers could benefit 
from the results of this study by incorporating free dis-
cussion panels into their teaching practices to promote 
authentic communication and enhance language learning 
outcomes. By adopting a learner-centered approach and 
creating opportunities for open dialogue and collabora-
tive interaction, teachers can cultivate an engaging and 
supportive learning environment that fosters students’ 
willingness to communicate, growth mindfulness, and 
autonomy.

Policy-makers in the realm of language education can 
draw important implications from this study to shape 
comprehensive language learning policies. Recogniz-
ing the positive impact of panel discussions on language 
development, policy-makers may consider promot-
ing learner-centered approaches within educational 
frameworks. Policies that encourage the integration 
of sociocultural theories, mindfulness practices, and 
autonomy-building strategies can contribute to creating 
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dynamic and effective language learning environments. 
The study advocates for policies that support the profes-
sional development of language teachers, fostering the 
skills necessary to implement innovative pedagogical 
methods aligned with the findings. Policymakers could 
use the results to shape comprehensive language learn-
ing policies that promote learner-centered approaches 
within educational frameworks. Policies that encourage 
the integration of sociocultural theories, mindfulness 
practices, and autonomy-building strategies can contrib-
ute to creating dynamic and effective language learning 
environments that cater to the diverse needs of language 
learners. Additionally, policymakers could advocate for 
the professional development of language teachers, fos-
tering the skills necessary to implement innovative peda-
gogical methods aligned with the findings of this study.

Syllabus-designers play a pivotal role in shaping the 
curriculum that guides language learning. Based on 
the study’s findings, syllabus-designers can incorporate 
panel discussions as a core element in language educa-
tion programs. This involves delineating specific mod-
ules that emphasize authentic conversation, negotiation 
of meaning, and exposure to diverse linguistic expres-
sions. Designing syllabi that align with the principles of 
learner-centered pedagogy and conversation analysis can 
contribute to creating engaging and effective language 
courses. Additionally, integrating mindfulness practices 
and strategies to foster learner autonomy can be incorpo-
rated into syllabi to enhance the overall language learning 
experience. Syllabus designers might use the findings to 
integrate discussion panels as a core element in language 
education programs, emphasizing authentic conversa-
tion, negotiation of meaning, and exposure to diverse 
linguistic expressions. By designing syllabi that align 
with the principles of learner-centered pedagogy and 
conversation analysis, syllabus designers can contribute 
to creating engaging and effective language courses that 
prioritize the sociocultural and affective dimensions of 
language learning.

Materials developers can benefit from the study’s 
implications by aligning their resources with the identi-
fied effective language teaching strategies. Developing 
instructional materials that facilitate panel discussions, 
encourage turn-taking, and provide opportunities for 
collaborative discourse can enhance the communica-
tive competence of learners. Mindfulness practices and 
autonomy-building resources can be integrated into 
materials to address the holistic development of language 
learners. The study advocates for materials that not only 
focus on linguistic aspects but also prioritize the socio-
cultural and affective dimensions of language learning. 
By aligning materials with these implications, develop-
ers contribute to creating a more engaging, inclusive, 
and effective language learning experience. Materials 

developers can leverage the findings of this study to cre-
ate instructional materials that facilitate free discussion 
panels and enhance language learning experiences. By 
designing materials that encourage turn-taking, col-
laborative discourse, and authentic communication, 
developers can support the development of effective 
communication skills among language learners. Inte-
grating mindfulness practices and autonomy-building 
resources into materials can address the holistic needs of 
language learners and promote their cognitive and affec-
tive development. Furthermore, materials developers 
can prioritize the sociocultural and affective dimensions 
of language learning by designing resources that not 
only focus on linguistic aspects but also foster learners’ 
growth mindfulness and autonomy. By aligning materials 
with the findings of this study, developers can contribute 
to creating a more engaging, inclusive, and effective lan-
guage learning experience for learners of diverse back-
grounds and proficiency levels.

Conclusion
In conclusion, this study delved into the impact of inte-
grating panel discussions into language education, 
exploring its theoretical underpinnings in communica-
tion theory, sociocultural theory, and learner-centered 
pedagogy. Our findings highlight the positive influence of 
panel discussions on language development, emphasizing 
active participation, negotiation of meaning, and expo-
sure to diverse linguistic expressions. The study under-
scores the importance of learner-centered approaches, 
drawing on sociocultural theories and conversation anal-
ysis to promote effective communication skills. Further-
more, the cultivation of learner autonomy through peer 
collaboration and mindfulness practices emerges as a key 
aspect of panel discussions.

The study’s design, which employed qualitative meth-
ods and purposive sampling, provided a nuanced under-
standing of the experiences of learners in different 
conditions. By comparing an experimental group exposed 
to discussion panels with a control group receiving tradi-
tional teacher-fronted lessons, the research sheds light on 
the potential of innovative pedagogical methods.

In essence, this study contributes to the ongoing dis-
course on effective language education by advocating for 
dynamic, engaging, and holistic approaches. The integra-
tion of panel discussions, rooted in theoretical frame-
works, has the potential to transform language learning 
environments, fostering not only linguistic proficiency 
but also sociocultural awareness and learner autonomy. 
As educators and stakeholders navigate the evolving 
landscape of language education, these findings provide 
valuable insights for shaping future pedagogical practices 
and policies that cater to the diverse needs of language 
learners.
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While this study contributes valuable insights into the 
influence of discussion panels on language education, it 
is imperative to acknowledge several limitations that may 
impact the generalizability and robustness of the findings. 
Firstly, the qualitative nature of the study and its specific 
focus on learners in Hebei, China, may restrict the appli-
cability of the results to other educational contexts. Fur-
thermore, the utilization of purposive sampling raises 
concerns regarding potential biases, as participants were 
selected based on known language proficiency levels. 
Additionally, the study’s concentration on intermediate 
and upper-intermediate levels might not fully capture the 
nuances of how discussion panels affect learners at vary-
ing proficiency levels. The reliance on self-reporting for 
measures such as WTC and growth mindfulness intro-
duces the possibility of social desirability bias, potentially 
skewing participants’ responses towards what they per-
ceive as favorable. Lastly, the relatively short duration of 
the study and the absence of a longitudinal component 
limit insights into the long-term effects of panel discus-
sions on language development and attitudes. These 
limitations should be transparently addressed to ensure 
a comprehensive understanding of the study’s scope and 
implications.

To address these limitations and further enhance the 
depth of knowledge regarding the impact of discussion 
panels on language education, future research endeavors 
could embark on exploring diverse learner populations 
encompassing various age groups, educational back-
grounds, and language learning experiences. By expand-
ing the participant pool to include individuals with 
different proficiency levels, from beginner to advanced, 
researchers can gain a more nuanced understanding 
of how discussion panels influence learners across the 
language proficiency spectrum. Additionally, longitu-
dinal studies spanning an extended duration could offer 
invaluable insights into the sustainability and evolution 
of the observed effects over time, shedding light on the 
enduring benefits or potential limitations of integrating 
discussion panels into language education curricula. Fur-
thermore, conducting comparative studies across diverse 
cultural and linguistic contexts would enrich the breadth 
of understanding, allowing for a more holistic assess-
ment of the generalizability and applicability of the find-
ings. Such cross-cultural investigations could elucidate 
how cultural nuances and language-specific factors may 
interact with the implementation of discussion panels, 
informing tailored approaches to language pedagogy that 
resonate with diverse learner populations worldwide. 
Exploring how the effects of discussion panels evolve or 
change over an extended period could provide valuable 
insights into their long-term impact on language learning 
outcomes. Longitudinal studies would allow research-
ers to track participants’ progress and development over 

time, revealing whether the benefits of discussion panels 
are sustained or diminish over time. Understanding the 
trajectory of language learning outcomes resulting from 
engagement in discussion panels could inform the design 
of more effective and sustainable language education 
interventions, guiding educators in optimizing instruc-
tional practices for long-term proficiency gains.

Moreover, researchers may consider incorporating 
quantitative measures alongside qualitative methods to 
triangulate results and provide a more comprehensive 
perspective. Investigating the potential role of teacher 
training in effectively implementing discussion panels 
and its impact on learner outcomes could also be a fruit-
ful avenue for future research.

The suggestions for further research stem from the 
recognition of several limitations and gaps in the cur-
rent study, aiming to address these gaps and advance 
our understanding of the impact of discussion panels 
on language education. For example, exploring diverse 
learner populations and proficiency levels would allow 
for a more comprehensive understanding of how dif-
ferent learners respond to discussion panels, thereby 
enhancing the generalizability of the findings. Longitudi-
nal studies could provide insights into the sustainability 
of the observed effects over time, shedding light on the 
long-term impact of discussion panels on language devel-
opment and attitudes. Comparative studies across differ-
ent cultural and linguistic contexts would help elucidate 
the cultural factors that may influence the effectiveness 
of discussion panels, informing more culturally sensitive 
pedagogical practices. Additionally, incorporating quan-
titative measures alongside qualitative methods would 
provide a more comprehensive perspective on the impact 
of discussion panels, allowing for quantitative validation 
of qualitative findings. Investigating the potential role of 
teacher training in effectively implementing discussion 
panels and its impact on learner outcomes could inform 
professional development initiatives for language educa-
tors, ensuring the successful implementation of discus-
sion panels in diverse educational contexts. Overall, these 
suggestions aim to address existing gaps in the literature 
and further our understanding of the role of discussion 
panels in language education practice.

Exploring the use of technology in facilitating virtual 
discussion panels and its impact on language learning 
outcomes could address the growing influence of digital 
tools in education. Finally, examining the transferabil-
ity of findings to different language skills and assessing 
the potential impact on other cognitive and affective 
domains could contribute to a holistic understanding of 
the benefits of innovative pedagogical practices.
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